Introduction
Teacher's attitudes can have a significant impact on student's educational growth. Understanding of the attitudes towards children with special needs could contribute to maintain a good relationship between teachers and students, which is crucial for effective inclusive practices. The success of inclusive education is thus reliant on teacher's attitudes. In classroom interaction, one of the most important aspects is the way in which teachers make sense of and respond to the learning behaviour of their students. It is the teacher's attitudes that will have a profound impact on the academic performance of the students. Attitudes represents relatively stable knowledge, emotions and reactions towards people, phenomena and situations (Rot, 1994) . On the basis of familiarity of attitudes, it enables us to relatively successfully predict their behaviour in different situations. According to Macqueen (2010) , attitude is defined within the framework of social psychology as a subjective or mental preparation for action. Haynes (2010) , also view attitude as the individual's prevailing tendency to respond favourably or unfavourably to an object (person or group of people). Within this context, attitude refers to the teacher's either favourable or unfavourable feeling or mood towards the learners thereby influencing their academic performance. This favourable and unfavourable feeling of the teachers towards the students with disabilities has a significant impact on their educational attainment.
Many regular education teachers who feel unprepared and fearful to work with learners with disabilities in regular classes display frustration, anger and negative attitude towards inclusive education because they believe it could lead to lower academic standards (Gary, 1997) . During classroom interaction, teachers develop and establish various attitudes towards their student's behaviour (Harlambos and Holborn, 2008) . A positive teacher's attitude is a great asset in teaching and learning life as it can help a teacher cope with all type of students including children with disability. With a right attitude and framework, a teacher can start the learning process on an equal footing for all students including those with disabilities and help them to take responsibility for their learning and exploration. The main objective of this study is to examine the attitudes of Primary School Teachers towards Inclusive education.
Material and Methods
The present study on Attitudes of Primary School Teachers towards Inclusive Education in Manipur was study at Imphal West and Senapati District of Manipur.
. 1 Population and Sample
166 teachers were randomly selected from the Government and Government aided schools located in both the Districts. The number of teachers taken up from rural areas is exceedingly high than those residing in urban areas for this study.
Among the respondents, 55.4 percent were from Senapati (Undivided) District while 44.6 percent are from Imphal West District. Most of the teachers are from rural areas comprising 84.3 percent while only 15.7 percent of the respondents are urban residents. Majority of the schools taken up for this study are Government Schools run by the Department of Education constituting 86.7 percent. Only 13.3 percent of the school are Government Aided.
. Tools Used for the Study
To examine the attitude of teacher towards inclusive education we have used "Questionnaire of mainstream primary school teachers' attitudes towards inclusive education" developed by Peng (2009) . This questionnaire comprises 4 parts. An introductory statement was attached to declare the purpose and significance of this research and assurance of confidentiality in the first part. The second section was open-ended questions to elicit respondents' background information. The third section used a 5-point Likert scale (strongly disagree, mildly disagree, not sure, mildly agree, strongly agree) format for items assessing respondents' attitudes toward inclusive education. The last section designed one open question to ask for respondents to list three difficulties they were facing during implementing inclusive education in their regular classes. Totally, there were 23 items. For the third section, the possible responses vary from Strongly Disagree, Disagree, Not sure, Agree and Strongly Agree. A scale ranging from "1= Strongly Disagree" to "5= strongly agree" was set up. Depending on the response teacher made scores of 0-65 were possible. Three types of range are made depending on the score and the corresponding category is given. A score ranging from 48-65 is given for those teachers having positive attitude which means that such teachers support inclusion of children with special needs in regular normal classroom, a range of 31-47 are for those teachers with neutral attitude which means such teacher neither agree nor disagree with inclusive education while those teachers whose score range from 13-30 are taken as those with negative attitude which means that such teachers detest the opinion of including children with disability in normal common classroom.
. 3 Data Collection Procedure
The data on teachers' attitudes towards inclusive education was collected through questionnaire. 166 teachers from the selected schools were distributed the questionnaire on teachers' attitudes towards inclusive education. All teachers returns the questionnaire after a week and analyses for the study. percent) supersedes the male respondents (38.6 percent). Among the respondents, 40 and above years of age are majority with 41 percent followed by those whose age is between 30-39 years with 33.7 percent. Those belonging to the younger age group i.e. between 20-29 years are the lowest among the respondents for this study with 25.3 percent. The educational qualification of the teacher respondents ranges from those who have completed High School Leaving Certificate (HSLC) to Doctorate. Maximum numbers of the teachers are graduates with 59.2 percent, followed by those who have completed Masters with 28.3 percent. Those who are Matriculate and Doctorate are the least and have the same frequency with 1.8 percent each. 
. 2 Teaching Children with Special Needs
Teaching children with special needs in regular classroom is considered as a central point and has become a 'global agenda'. The experience of teacher related to inclusive education either gained through in-service training of special education or research for inclusive education or teaching children with special needs in regular classroom helps a teacher in dealing with such children in a more positive manner. The impact of years of teaching children with special needs, in service training of special education on their attitude towards inclusive education is to be examined in this study.
Special education training programs are conducted to overcome the challenges of teaching children with special needs. The program helps a teacher in working with children who have a variety of disabilities. Children with special needs require unique instruction by specially trained professionals to help them achieve their highest potential and strive to progress beyond their limitations. During special education training, teachers are trained to be patient, understanding educators dedicated to giving each individual student the tool and guidance needed to help children with special needs to help them maximize success. Special education teachers also involve themselves in each student's academic, social and behavioural development. Teachers may have different attitudes towards the inclusion of students with special needs based on their years of experience, their training and their self-efficacy beliefs (Hastings and Oakford, 2003) . The majority of the teachers believed that the regular classroom is not the best resource for children with special needs and their opinions of inclusion became more negative as their teaching experience increased (Gilmore et. al., 2003) . A number of research studies suggest that teacher's attitudes and teacher's sense of efficacy have been imperative factors for inclusive education (Avramidis and Norwich, 2002) . Avramidis and Norwich (2002) found that there are some factors which have an impact on teacher's attitude towards the inclusion of students with special needs. These factors are : (a) those related to teachers such as gender, age, teaching experience and training; (b) those related to children such as the severity of the child's disability; and (c) those related to environment such as the availability of personnel and financial support. Brownwell and Prajares (1999) posited that teacher's possession of knowledge about disabilities helps them build confidence, increase their level of efficacy, and promote positive attitudes towards the inclusion of children with special needs. Teaching experience in general and experience of teaching in inclusive settings in particular were among several factors that were shown to impact teacher's attitudes towards the inclusion of pupils with special needs (Cook, 2001) . Ernst (2006) posited that teacher's experience and training is positively related with their support of inclusion. Table 3 shows that among the respondents, the number of teacher who taught student with disabilities for more than 5 years are highest with 24.7 percent, followed by teacher who taught such students for 3-5 years. 21.1 percent of the teacher did not have any experience with disabled students. 20.5 percent of the teacher taught student with disabilities in regular class for 1-3 years while only 10.8 percent of the teacher taught such student for less than a year.
31.1 percent of the teacher taken as sample for this study is teaching in Grade 3 and grade 5. Those who are teaching in Grade 2 comprise 13.3 percent while 9.6 and 7.2 percent of the teacher are teaching in Grade 4 and Grade 1 respectively.
Majority of the teachers did not take part in any of the special education training. 53.6 percent of them never took part in the special education training. 36.1 percent undertook such training during their pre-service. Teachers who took part in special education training during periodicity and in Service constitute 6 percent while only 4.2 percent of the teachers are engaged in such training during A periodicity and in service.
Among those who had experienced in-service training of special education, 9 percent of the teachers had undergone such training for less than a week while 5.6 percent of them had more than 6 months of training. 3.6 percent had such training for 1 week to 1 month while only 0.6 percent of the teachers undergo in-service training of special education for 2-6 months.
For effective inclusive education, research and/or school based experiences are conducted. Such research are conducted to learn about the key indicators needed to have an inclusive culture and the factors that contribute them, to examine and challenge underlying assumptions, beliefs and value that influence behaviour. Schools also conduct self-assessment of school staffs attitudes, practices, policies and procedures around inclusion which will act as a resource in action planning towards school improvement plans. Thus, school based research for inclusive educations are conducted and teachers are involved in this process. During this study, majority of the respondents are not involved in such research activity as 97 percent gave negative response. Only 3 percent of the teachers gave positive response which indicates that minimal numbers of teachers are found to be engaged in such research.
. Score on Attitude
A scale ranging from "1= Strongly Disagree" to "5= strongly agree" was set up. Depending on the response teacher made scores of 0-65 were possible. Three types of range are made depending on the score and the corresponding category is given. A score ranging from 48-65 is given for those teachers having positive attitude which means that such teachers support inclusion of children with special needs in regular normal classroom, a range of 31-47 are for those teachers with neutral attitude which means such teacher neither agree nor disagree with inclusive education while those teachers whose score range from 13-30 are taken as those with negative attitude which means that such teachers detest the opinion of including children with disability in normal common classroom. Table 3 indicates the teacher's attitude towards inclusive education. Most of the respondents are neutral in their attitude towards inclusive education. 66.9 percent of the teachers are found to be neutral scoring within a range of 31-47. 28.3 percent of the teachers do not support the idea of inclusive education which is indicated by their score ranging from 13-30 which points towards their negative attitude in including children with special needs within the normal class. Very few teachers agree with the inclusion of children with special needs in regular classroom. Only 4.8 percent of the teacher supports it as they score 48-65 which points towards their positive attitude to inclusive education.
To examine the attitude of teacher towards inclusive education a 5-point Likert scale containing set of 13 questions were used. The possible responses vary from Strongly Disagree, Disagree, Not sure, Agree and Strongly Agree. The teachers selected for this study responded based on their perception concerning their stance towards inclusive classroom and separate classroom for children with special needs, their perceived ability to teach children with special needs.
From the table 4 it could be observed that 31.9 percent of the teachers strongly agree that all children including the children with special needs should be educated in regular class. 21.1 percent agree with it but 22.9 percent disagree with this stance of inclusive education. 17.5 percent strongly disagree with the inclusion of children in regular classroom. 45.8 percent of the teachers agree that inclusive education can give academic improvement to both students with or without disabilities. 19.9 percent disagree with the statement. However, the number of teacher who strongly agrees is slightly higher with 15.1 percent than those teachers who strongly disagree with 12 percent. Supporting inclusive education 38.6 percent perceived that it will have a positive effect on the social and emotional development of students with disabilities. 25.9 percent also strongly agree with this statement. There are also teachers who are against it and strongly disagree with the statement (11.4 percent). 18.7 percent teachers are also within this group who disagree that inclusive education will have a positive effect on the social and emotional development of students with disabilities. 
Figure in parenthesis indicates percentage
On the other hand there are teachers who opined that the needs of the students with disabilities can be best served in special, separate settings. 41.0 percent of the teachers substantiate this stance along with 39.2 percent of the teacher who also strongly agree with it. Very few strongly disagree (4.2 percent) with the statement. However, 12 percent of the teachers also are not willing with it. Again, 41.6 percent of the teachers posited that children with severe disabilities should be educated in separate settings. 37.3 percent of them also substantiate this view but 12.7 percent and 6 percent of the teachers did not agree with the said statement. In the same line, 40.4 percent of the teachers strongly believed that children who communicate in special ways should be educated in special separate settings. 37.3 percent of the teachers also support this view. Among those teachers who do not support inclusive education, 39.2 percent of the teachers considered it as utopian dream perceiving that it sounds good theoretically but will not work in practical. 26.5 also agree with this viewpoint. However, 19.3 deny it. 4.2 percent of the teacher also strongly disagrees with this viewpoint.
Supporting the inclusive education program, 46.4 percent of the teachers opined that it will provide different students with opportunities for mutual communication thereby promoting students to accept individual diversity. 22.9 percent of the teachers also agree with it. There is less number of teachers who detest this idea. 17.5 percent of the teacher disagrees and 10.2 percent strongly disagree with this notion.
More number of teacher disagree that there are sufficient supportive resources and professional pedagogues to support inclusive education in regular school. 27.7 percent of the teacher and 20.5 percent of the teachers negates this statement. 21.7 percent of the teachers are not sure about it. However, 22.9 percent and 7.2 percent of the teachers responded positively.
There are many teachers who feel confident that they have the caliber and skill to teach children with special needs. 34.3 percent of the teachers perceive that they have the knowledge and skill to educate children with disabilities. 14.5 percent of the teachers also have this compassion. However, 21.1 percent and 4.8 percent of the teachers believe that they are not skillful and knowledgeable enough to teach children with special needs. 25.3 percent are not sure about their standing. Majority of the teachers responded that they are comfortable working with students with special needs and their parents. 38.6 percent of the teachers and 22.9 percent of the teachers are positively comfortable but 21.7 percent and 5.4 percent do not correspond in the same line.
Counting on experience, 31.3 percent of the teachers believed that instructional effectiveness of regular education teachers can be enhanced by having students with disabilities in regular class. 14.5 percent of the teachers also agree with this statement. However, 21.1 percent and 15.1 percent of the teachers disapprove of it. 18.1 percent are not sure of their stance in this matter.
Conclusion
To conclude, majority of the teachers responded in neutral towards their attitude on including children with special needs in regular classroom. However, most of the teacher detests this viewpoint though some support it. Thus, the number of had negative attitude towards inclusive education outnumbered those who are positive about it though there is significant difference in opinion among the two district and depending on gender residence, experience of teaching disabled students etc.
